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are moderate in power in child rearing. Since these studies indicate
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| HOME ENVIRONMENT AND ACHIEVEMENT

N I - INTRODUCTION

The chi‘ld's educational environment consists of the home, tﬁe
classroom, the sc‘l';‘t_‘)ol, the commu.x;lity, the province, and the nation and
the interactions whl'ich go on bétween ar‘ld within these iﬁstitutions. Thke
widening educationai.".environment e.xerts an influence of successively
decreasing j.ndividual“:\intensity spread out over an ever wideﬁing population
(Tuel an¢ Wursten, 196‘5). This being the case, the family will exert
intense influence on the young child, The family's role in the child's
school success might be "e-xpressed through direct involvem?nt with school
and school work or it might provide a general attitudinal climate conducive
to academic achievement. Conversely, the family might prove to be a
negative factor wit_,h respect to education. In eithef case, the
quality of the family's influence on the child's performance must be
identified and evaluated before the educator can fuily understand the
‘child in the classroom. - -

F_amiiy attitudes and activities can, and indeed have been,

described as representative of certain social classes; however, within’

- sorial classes there seems to be a great deal of variability. The

various patterns of family roles could be related to phe aspirations

[for, and feasibility of, séc'ial mobility. e.g. an upper—lc;‘e‘r class
family whose head occupies a good paying job with a chance for advancement
might logically aspire to thé middle class. Mem?‘éi‘s of' the family might
imitate middle class bebaviour and adopt attitudes similar tco those

of the middle class. Another upper-lowver class family wh.se roed is

blocked mjght adhere to lower class values. The children in these two
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families will have a different set of values and percepts with which to

-y

cope with 1life in general and education in particular, sven though they

Daantl

might be of equal infelligence. Before these children enter school they
w are equipped with knowledge %that either facilitates or inhitits their
| : , | adaptation to the school environment.

: .Understanding home environment is necessary not oniy if the
teacher is to deal effectively with the individual "problem child" but
also i_f the school board is to develop successful prégrams, resources,
and services for children with varying attitudes and abilities. The
following is a survey of research—oriefxted i’iterature which probes the 1

o

relationship between home environment and achievement. The material will

be presented under the following headings: ' . o

1. "Social Ciass and Achievement'; !

- -

2. "Power Structure and Achievement"'; :

"Child-rearing Practices and Achie?ement"; L %

»

3.
4. "Religious Affiliation and Achievement";
5. '"Parental Attitudes and Achievement".

o ras o e st b it 2 - e

This paper, then, will deal solely with environmental fachors.
It is proposed that native factors such as intelligence (defined here as

the quality or neurological functioning) and possibly, personality traits,

will be regarded as limits within which the environmental factors are A T

operational. The emphasis of this paper is in itself not intended to

support either side of the nature-nurture.argument. It merely represents

AL e e

an attempt to shed some light on. one area of the child's world which affects

his school achievement.

RO




II - RESEARCH FINDINGS

. Social Class and Achievement

!
-

‘The socvialr class of a family is usually measured by one or a

combination of the 'foliowing indices: main wage earner's occupation,

education of father and/or mother, chief source of income, type of

dwelling, and classifica:tion of néighbourhood. The }evel of social class

thus derived might be projected ento a three point, five-point, or .seven

point Vscale depending on the natui'e of thé community under study. -
It appears tha{ certain a,t_t,i.tudes are characteristic of certain

sociel .éla-sses‘. ‘_The'exftent to which a family bears tl:xe imprint of a social

class will often determine‘its success or lack ther'eof{/in various endeav-

ours . It is generally accepted that the middle class vplue—system is

the most succeSSful when evaluated in terms of school achlevement

"As all teachers know the children who do
the best work, are easiest to control ' ' '
¢ and stimulate, make the best prefects,
stay at school longest, take part in
extra-curricular activities, finish
slchogl with the best qualifications and
) references, and get the best jobs tend ’ , “
.to come from the middle class." ' -

L..Swift, 1966, p. 83,

"Middle class children are more likely . .
. to embrace the achievement value-system
‘which states that given the willingness to
" work hard, plan and make proper sacrifices,
an individual child should be able to mani- " :
pulats his envirorment so as to ensure \ ) ' g‘
eventual success." ' :

...Rosen, 1956, p. 211,

In 1955, Campbell set out to discover whether correctly-placed and mis-

placed grammar school and central school children differed in their -




.
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-/ -
socio-cultural environments. Although all the children studied had the
same Intelligence Quotient «ad primary ébhool marks, those doing well had
‘high socio-cultural scores while those failing had low socio~-cultural \
scores. Curry,(1962) in a study on. the scholastic achievement of sixth -

grade pupils found that as intellectual ability decreased, the effect

of social and economic conditions increased greatly.

What are the values held by the middle class which are so success-
ful in promoting academic achievement? Davis (1948) states social striving
is a middle class characteristic. This being the case, education provides

a ladder by which to reach a higher social stratum. Bene (1959) quotes Davis

that the middle clasg way of life iz carried on by peoplé who,

". . . are culturally motivated to suffer, , ) ‘
to renounce, to postpone gratifications in o
order to achieve." p., 148 '

<

The working class on the other hand are less interésted and less willing

to spend the present in preparation for the future; Hyman (1953, p. 427)

points out that,

. "the lower class individual doesn't want as
much success, knows he couldn't get it even
if he wanted to, and doesn't want what
might help him get success."

el el e o Ratuade a T e T e 0T e
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Katz (1964) undertook an experiment with teenage boys and girls of three

social classes (unskilled, skilled and white collar) which was designed

L
a
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to uncover the value system(s) relating to success. Middle class children

2
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placed a much higher value on occupational or educational status as

;o;

R

criteria of M"success." Middle class children stressed personal exertion

PR

and hard work as means to achieve '"success" while "luck" and "influence"

were mentioned more often by those from the skilled and unskilled groups.
While middle class children were generally consistent in their attitudes,

children of skilled workers showed within grovp variation. This suggested

6



/ --5 -
A .

-

to the author that in some cases the childrén had intefnalized middle
class values and in othéfs, unskilled values. This intergroup yariation
is clearly shown in the study by "t;he .Research Depariment of the Toronto
Béérd of Education (Palmer, 1966). 7The greatest variaticn in achievemént is
in the group which would be categorized as either upper~lower, or 10Qer;'
middle class. This finding is consistent with that of Katz's,

"Achievement in any realm is dependenti upon

two factors; the possession of both the

necessary ability and the motivation to .
reach the goal." '

...Hyman, 1953, p. 429. |
How doés %,he child incorporate the motivational attitudes which facilitate
success in scgool? Clausen and Williams (1963) point out thaf, |
"the child develops within'a social matrix."

oo oPs 62

The nature of the matrix influences what he learns and how he feels about

2

_it,

Winterbot?bom (1953) states that strong achieverﬁent motivation
is thought to develob from a set of conditions most likely t’,o occur in
the training of the child .by his parents. Of particular importance to
_the young child is the tréining imposed on him by his mother. The lower-
class 'x'xllother puts 'lemphasis on obedieﬁce, ne_atnesé, and cleanliﬁess yhile

the middle-class mother Stresses happiness, consideration, and curiosity

¢ (Kohn, 1959) . Time restrictions regarding feeding, weaning, and toilet

training are generally employed by middie class mothers.
Ericson (1947) summarized the expectations of the middle

class as follows:

. Cy v
"Middle-class families ?were' generally found to
be more exacting in their expectat® s for
. children with reference to the learn.ng of

habits of feeding, clearnliness, training,

IR SRR
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environmental explor=ztion and control, and
age and sex roles. "Training was generally
begun earlier in the middle-class than in
the lower-class families. In the middle-
class families, there was more emphasis on
the early assumption of responsibility for
the"self, closer supervisjion of childredts
. activities, and grenter =mphasis on individual
-~ achievement."

L coaPe 498

. _ \
"Success" and 'education" are presented very early as desirable goals

for middle class youngsters. lNot only are these goals verbal.izéd, but

an occupational and educational model is reédily availabie. The lower

class child whose home values conflict with those of the school is left

with the .option of complying with two value systems or rejecting one. If

the lower clas: child elects to chobse his home values over those of

the school, he may well be erecting a self-imposed barrier to mo‘t‘)ility.
The effects of social class extend in depth into the Human

experience .and encompasé a broad fange of human activity. The specific

discussion of how sociai class relates to achievement is concluded herc,

but the backgfound relevance of social class”wi'll be evident in the

topics to follow.

Pover-Structure and Achievement

v

There are a number of ways of looking at power-structure. Within

]

_ the home three types of relaticuships exist: (1) between parents;
(2) between parents and children; (3) between children. Also important b

is the degree of similarity between the power structure of the home and

that of external institutions such as the =chool, and the degree to

which the former generalizes- to-the latter.
"Faniily structure is one of the more important
determinants of achievement motivation and
skills. Many of the personal gualities and

e dmonas
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skills that-enable children to meet standards
of excellence--self-reliance, competent judg-
ment, problem-solving abili.y and a questioning
mind--are acquired in parent-child relationc
providing guidance and yet allowing the child
freedom to develop independent mastery and
respon51b1e decision making."

&

.. .Elder, | 1965, b. &1.

ConJugal role patterns are also 1mportar1t Eider (1965)
notes a number of studies.which shou that the most nei‘natam efy ecta in
childreni are associated with wife-dominance. American adolescents who..'
described their mothers as dominant in family decision-making tended to
be r;el.‘,ti:ely low on autono'my and academic motivation. Anpther study.
reported in the same article four.d thut American and West German pre-

adolescent boys in extremel:y.r' wife-dominated families were rated by

teachers and peers as more selfish, incompetent, excitable, and

“dependent than boys from any other type of family. On the other hand,

Elder's own gross~national ctudy found that conjugal patterns do‘not
affect edl.;cational attainment appreciably. This was pax:ticularly true.‘
for the American sample. German men-from equalitarian homes weré more
likely to reach secvondary school than those men from husband-dominated
homés. Those nen who reported mo;f,her—dominance‘were least likely .to

nave reached secondary school.: The_German‘ findings support those of

- earlier studies while the American ones run in the opposite direction.

,‘ .
In both samples parent-youth relationships appear tn be more important
than conjugal role patterns.

A number of studies have investigated the counection between

PR

parent-youth ‘relationships and academic achievement. Drews and Teahan
(1959) hypothesized that parents of high acad‘emic achievers would

actually be less permissive and ac':cepti‘ng in the treatment of their

'
.- »
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- ‘ ‘children than the parents of low academic achievers. They mdtchgd ages
a and Intelligence Quotient scores-of giftea, and ?verage studeﬁts and iow

+ and high achievers. The"ir results suiapo'rted their hypothesis. Mothers

of high achievers vere .mdzte z;uthoritarian and 'rle:::;m-].c.tiyé. ~ Parents of .

high gifted achievers were more punitive with respect to éhild rearing. -

’ Barwick and Arbuckle (1962)° explored the relationship between

parental acceptance and the academic achievement of é'doles cents. Their '

. B
R o, BN A Wm0 57

“results showed that high achieving boys reported their fathers as more

e

accepting while low achieving boys reported tneir mdthers as more
\ ‘

A ':',‘d"i. ;’iaa’ 2

accepting_. “In the case of the girls in the study, paternal acceptance

; - / . ' -
increased as the-level of achievement increased. ‘ : -

Elder (3965) repor:bs that in all nations except Italy, adults =
who repqrted equalitarian I"ela'tions between their part_ants and demo cratic
parent-youth relations are most likely to have reached seconaary school.
Those whose parenf,s were authofitarian had a much lower liicelihood Sf |

: -reaching secondary school. ‘ g :
- ' , Teah/;an (1963)look'ed ‘at parental attitudes and ccllege success.
'i In his sample he included forty-six freshmen Jomen, forty—four fresh-
men males ‘and their mothers and fathers. All the sfudents were in the

upper twenty per cent of their high scheol class, They were categerized

as high and low achievers at the end ¢ their first year. An attitude

N questionnaire was administered to the parents and the students. The

mz"ehsiilts ~s"howed o difference in child rearing technicﬁizes for high a.nd‘
low achievers. Fathers of low achieving daughters were more dominating

z o

F and possessive. Mothers of low'achieving daughters were more dominating

than their daughters while no such-dispurity was found among high

s-achievers.,




Spector (1962) presented ten‘questlous to one hundred and

elghty—one th1rteen4year -0ld children. , he parents were white, Jew1sh
middle class, and native born. The qu(;Ztr,ions explored the. effects of
firm and permlssive home dlsc3p11ne. /'I’he results showed no relatlonshlp
between the type of home dlsc1p11ne and conduct, academlc success,’ social

+

behaviour and social attitude for th1s sample. ,

This last study contradicts the studies mentioned previou'sl,y.
This couid perhaps\\be eicplained by the nature of “the questionnaire
employed by ‘Spector. 'His questions explored extremes (permissive-firm)
and did net include attmges on democlratic parent-\child reiatiqnshi‘ps.

Also, the 'rationa'ie behind his coding is open to questidn, e.g.,

110, Can you confide in vour parents when
you have done something wrong2"

"Rationale: A 'yes' answer would indicate firm eontrql, a " ,
'no' answer a permissive'atmosphere. Conformity to sta'ndards is.xinvo'lved
here.. "It is felt that consistent application of parental standards df
what is right and ‘flrong makes parents more approachable when children
deviate from the S’Qafndards" (opector, 1962, p. 116). This would seem
to imply that the ch:le \;ho knows he is going to be spanked for breaking

a window will turn Himself in more readily than the child who doesn't

know what his parents will do. In this situation it would seem that

Loy

the nature of the reinforcement /(in the present case, the form of
'punisi;ment) would have some bearing on the approachabil_ity of the "parents.
This being the cese, Lhe ‘answer gdven by the '\child ’onnld not be a clear-
cut réflection of .the discdplinary policies’ of the. parents defined as
either firm or permissive) but would be confounded with the psycholog1ca1

and physlcal repercusslons of the methods used to enforce the pollcy

T "6. Do your parents ever promise to punish
you and then forget all about it?"

v

Sk 2l Wt s
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"Rationale: A 'no! an::wer would indicate firn (:O'xm;ol, 2|
'ves! reply 1 perm'is:';ive‘ atmosphere".. Re.:Praint is igvplvﬁd hers. I
L.- felt that the parents' failure to follow through show: reluctance on
their .part to impo:ce bunishmerit, i.e., toapply restraint.r" (Spejctor,
1702, p. 110). - i "

V In the above 'instance the experimenter has concluded that the

'3

threat of punishmeat iz ar insufficient means of alte;'ing behaviour.

, As well, the parenté' failure to follow through could be intended rather

-

than a result of forgetfulness. These criticisms are intended to shou

that thi: study does not f)ose a significant threat to the opposed

. conclusions reached in other studiez. They are also designed to illu-

strate in a emall way the complexity of human interaction and the

4

difficulties encountered in measuring this interaction.

The powef—str@cture rel,ationsh{p between siblings and its

©

effect on achievement needs to be studied. One possible determinant

~ of tie power structure ‘in this case is birth order. The relationship of
birth order and ’z'ack‘lievement will be discussed later in the paper.

The childfs“ adjustment to the power structure at the md at ..
school is vital to his success ‘in these éﬁv_iromnents. If the lpow’er
stfﬁcture‘_ is different 'in these two cases the resultiny conflict - could
pose a pf‘oblem for the child, e.g., the boy who comes from a home
where the fathve,r is dominant and the parent-child relations democratic,

[}

mirht nave trouble adjusting to a’ classroom controlled by an authoritaricn

» o

female teacher. The amount of genera]/.ization from home to school, the
results of conflict in power structure between these two.organizations,
. ’ X

and the effect of the .ciool's pu/er structure on the child's achievemeni .

are all subjects yet to be explQ{'ed. : )//WS ,
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. Child-Rearing Practices and Achievement

Child-rearing prattices seem to be largely determined by social
ciass and religion. The former has already been discussed and the latter

. will be dealt with later on in this paper. At the risk of being

[¥3

fépetitious, the subject of child rearing and achievement will be

i ' \
discussed separately here as well. ® .
¢ 3 B .. ’ . :
By nursery age (four years old) differences in achievement
motivation and behaviour are evident in a variety of areas. The squrce

of this difference is assumed to be in the home. Crandall et. al. (1@60)
- .
investigated maternal reactions ‘arnd the development of ipdependence\énd v

&

_achievement behaviour in young children. The subjécts were nineteen
1

boys and eleven giris ranging in age -from three to five years, Their
mean Intelligence Quotient as measured by the Stanford Binet was one

hundred and eighteen. The parents were middle class, The‘children's '
.- :

behaviour was observed and rated at home and at schoolzv The fesults"

éhowed the high achieving children to be less di;igﬁent on adlilts.

—_ k-

Mothers who rewarded achievemént wefe less likely to reyard -dependent

. behaviour. There were no sex differences. It is necessary to point

out that the correlations were low.

.

1.

The theory behind the relationship between independence training
and achievement motivation is clearly expressed by Winterbottom (1953).
NIf we accept the assumption that the child

makes fewer discriminations in early life, ? ;
-~/ then achievement motives learned at this
time will be likely to occur to a wider’
range of stimuli than those learned later
in life. For 'this reason, the age of inde-
, pendence training becomes important in
N determining the strength of the achievement
motive. If it is developed early in life
it will be, in effect, aroused by more cues:
than if it is learned at a time when achieve-

o
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. %, 4
" ment cues are easily discriminable from'othier
cues," ‘

Cope 12, 17
This approach developed from McClelland's (1953) theories on the orizin
of achievement motivation. As Rocen und D'Andrade (195%) point out,

two different kinds of child-training practices are implieit in thiu

theory. ’

& .

"The former has been called 'achievement
training' in that it stresses competition
in situations involving standards of
evcellence; the latter has been called
'independence trainingz' in that it involves: i
putting the child on his own." ‘\

. .p; 126

The research emphasis has been placed.'on the latfer largely to the
exclusion of the former. , Rosen and D'Andrace believe that

"of the two-training practices, achievement )
-+~ trainiag is the moYee* effective in- generating N
'a' Achievement" {(i.e. Achievemeat motivation).

-

. ~e..p. 186

In order to test this belief aad wthers t}le:,' cogductéd an éxperimqnt on

forty family groups (father, mother, aid son)7i The boys were betweeh
' % Y- ' . )

e

the ages of n‘S,ne,‘and eleven and attended seven sbho_ols in three
o A © . T X - .

;iorth-—eastéfn Conzecticut towns. They were bfequired to do a number of

K

tasks (bl_ock-st:a‘cking, ring tods, Je'tc.) with their parents present.

\
A

They found that the parénts of high ™" achie/ement boys were morg

coxnpetftive and involved. - They had higher, aspirations for their boys to |

b}

i) well at aay given task. They set up standards when noae were given

and expected their child to do "better than average." From their results

‘.

the authors -concluded that achievement training contributes RO to the

-

: b. N . « s .':-: L
levelopmest of "a" acnievement than does independence traiiings:-

14
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lDouvan (1956) states that child rearing diff;rences clﬁs'ter

in two related areas, (1) development of internalized controls and
(2) learning of achievement motivation. She hypothesizes that since
working eclass children are taught achievement strivings neither so
early nor so 'yst'ematically as middle class children, their reactions
to success-failure cues should be more responsive to changes in the
reward potential of the situation in which such cues occur. She
conducted an experiment with two_ groups in two reward situations. Both
the:middle class and working class subjects responded to material rewafd,
but achievement striving of working class Ss dropped significantly when
the material reward was removed.

o These studies indicate tﬁat échievement motivatioq is learned
in the home and that the more successful children learn the cues earlier -

and derive the most satisfaction from.performing well.
‘

Religious Aff‘iliation and Achievement

Max Veber's, The Protestant Bthic unda the Spirit ot papitaliSm

is a classic study of the relationships between religious values and the
social and economic-”world of today. He diccusses the basic beliefs of
various Protestant sects and. shows how some. are more successful than
others in everyday 1living. He also points out ‘that Protestants are

. more achievement oriented than Catholics.

"And if we trace the history of the werd,
('Berif' ~ 'calling'®) through the civilized
languages,- it appears that neither the pre-
dominantly Catholic peoples nor those of
classical antiquity have possessed any
expression of similar connotation for what
we know as calling (in the sense of a life-
task, a definite field in which to work)

*

#*Inserted by author.

C 15
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' while one has existed for all predomlnantly T T
Protestant peoples."

éj:{‘--p- 79

. : A
The Calvinist tried to prove himself worthy of being one of the elu:ct pre-

destined to be saved by his worldly success. The Puriteus objected to
relaxation on inherited wealth, or the like, and adhered to the doétrine
that activity increased the glory of God.
"Loss of time through sociability, idle talk,
luxury, even more sleep than is necessary
for health, six to'at most eight hours, is ,.”
worthy of absolute moral condemnation.,"
...Weber, 1958(ed.) p. 157-158.
The way to heaven was not just through prayer‘and living a Godly life,
but through achieving in.the world of "here and now." | '
Weber's thesdis has beenlput to the test on a number of occasions.
Veroff et. al. (1962) surveyed the literature and found reports of high
achieving Protestantsvand low achieving Catholics thus supporting Weber's
contention., In their own research however, they found the Catholié
men's fn" Achievement scores tended to be higher than the Protestant
men's, especially at middle age. On the other hand, still higher scores
were obtained by Protestanis from high income groups in tﬁe north~-eastern

United States. The highest "n" Achievement scores were found among

Jewish people.

This latter finding is supported by Strodtbeck's (1958) -
Jewish-Italian study. The Jews involved placed a very high value on

education and intellectual attainment. The Italians were mostly from

southern Italy where school.axi book learning were alien pursuits. '

Property in their case was more important, than. learning. While both

-

groups had a strong family structure, the Jewish families considered

16
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it ;orreqt for a child to leave home and further his education. The
Italian families frowned on the child leaving home unlecs he was
) entering the briesthood.

Bordua (1960) investigated parentglvstress on college and
educational aspirations of high : chool students. Religious affiliation

4

was related to college plans for all four years for both sexes.

ESES UV TP PRSPPIt R RS N S N S s NN

Consistent differences were found between Jews, Protestants and Catholics .

with Jews outscoring both the other groups. The effect of parental stress
- .

H

however was less marked on religious affiliation differences than on

o

R

sex differences.

Elder (1962) in his large study of adolescent achievement

o Lo i

noted that high academic motivation and achievement were most likely

among those youths who were from Protestant families in the middle

s S

class and Catholic families in the lower class.

Thus, there is evidence of a relationship petween religious
affiliation and achievement. it is however confounded with class status

_which in turn adds a new dimension to the theorizing.

Parental Attitudes and Achievement

v

The influence of social class and religion gn attitudes and
their subsequent =ffect on achievement hes been discussed previously.
What other factors influence acﬁievement and what other causes and effects
¢zrive from the main factors already mentioned?

Approaching the problem on a macroscopic scale McClelland (1961)

notes that high or low achievement motivation is not due to belonging
to~a partiéulér race or to living in certain climatic conditidhs; however,

it might bear some relationship to the'degree of subordination.of'the '

17
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group. It hés been probosed that subordinaiion produces high achievement.

On a more micrascopic level it has been : hown that personél
interest raises achievement motivation and success. Wall and Miller (1962)
found that: (1) Children, particularly boys, do very much bestter at
i school if their parents ere interested in their progress; (2) Children
with high measured ability will secure a grammar school place whether
parents are interested or not; however, children whose ability is only
A little above average are much more likely to be awarded a gféﬁmar
school place if their pareuts are eager for them to have one; (3) Children
whose parents are rated as '"very interested" improve their test. scores
between eight and eleven years of age while those whose parents are
"uninterested" she'r a deterioration in score.

Douglas (1964) states that cliildren tend to work well when
their parents are intefested in’their school progress. Children of
manual workers whose parents have a high interest in their Qork are
awaéded double the percentage of grammar .schpol places as those whose
parents show an average interest. .

Mannino (1962) investigated parental attitndes of youths
who remained in school and those who drdpped out. While both groups of
‘hothers placed importance on education, parental interest and encouragement
was less in the drop—éut group.“

| The interest expressed by the parents may depend on the size

Ef the family'and the position of the child iﬁ fhe family. Elder (1962)
states thgt chiidren with hiéﬁ motivation and achievement are more likely
to come from small families and be the first born. This opidign is
put forward by Rosen (1961) as well. Clausen and Williaﬁs (1963) provide

the following explanation for this finding.

1
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"Within the larger family, responsibility . .
is likely to be valued above individual ' -
achievement, and conformity above indi- . |
vidualistic self-expression. The small i ,
family tends more often to be oriented

} toward status-striving, and upward mobi-

* lity. 1Indeed, a prime reason for limi-

' - tation of family size is to permit the
maintenance of a higher standard of
living and the provision of greater op-
portunities and benefits to the children."

Rosen (1961) reported oldest children ten%ed to have higher.achie;ement
motivation than yéungest‘childr;n inllarge-sized, middle-class families,
but the reverse was trué in laQer-class families. -

Dave (1963) and Wolf (1963) wrote theses investigatingzwhat
they called "environmenﬁal process variables."” These included the
amount of stress placed on the child to do well (achievement press)

Bc1]

and the academic guidance provided by the family. Emphasis on language

ll.pl 89
The findings with respect to birth order are not clear-cut. | |

| and family activity and intellectuality were also evaluated. High scores .. =~ = i B
on these factors corrélated highly with achievement. ‘

' ‘ P
Positive family attitudes, with respect to education, ‘which

’ . . . ' . ! .
are manifested in interest and encouragement of achievement, help in '

creating a highly motivated and academically successful child. The

- degree to which parental interest is effective is limited by a variety .

of factors such as intelligence and the ability of the child to adjust

to the school.

Q
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IIT - DISCUSSION ' ;

There have been two»compfehenSiVe studies of the relationship
of ﬁoﬁe environment tc achievemenﬁ. They were doune by Clausen aﬁd
Williams (1963) and Elder (1962). The latter sumaarized the fac*ors
associated>with high motivation and achievement."-J -

"1, High-academic motivation and achievement are most

: -
likely among those youth: who are,
a) Middle class in status;
b) From families in which the farents are coligge-educated; ' e

<
ey s, ;{ i AR ’n‘ﬁd:ﬁ&" 355 .4-,1&'5:\.-;;» e ki «;:;a‘fe\‘l,“g{»ﬂ“" ‘?2"3 %...;,v;k:v,j ,

¢c) From Protestant families in the middle class and Catholic
a) Ffom small families and the first born in the family;
e) From families with a wife-dominant conjugal pattern.
The equalitafian conjugal pattern may also engender
high achievement;
f) Froﬁ families in .hich pérents are moderate in power in
child rearing;

o

_'g) From families in which father is active in independence

FRERS e

training.
" 2. High educational aspirations are most likely among
youths in addition to the factors listed under (1),

a) In the lower class who are dissatisfied with their fathers'

] -7 worky -

b) Whose parents expect them to go to college.
3. High'occupational aspirations are most likely among

edolescents in addition to the faétors listed under (1)'and (2),

]

o . . 20 »
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a) -Who have strcug value orientations toward parents;
b) Who are highly self-confident and independent in decision
making." (p. 40)
Except for, 1(e)
"High academic motivation and achievement )
are most likely among those youths who are
. from families with a wife-dominant
conjugal pattern. The equalitarian
, conjugal pat*ern may also engender high
J B achievement..." . >
the conclusions reached in the literature referred to in this paper
. concur with the above summary. The amount of agreement i~ the research
on home environment and achievement is unusual in itself. The powerful

influence of the home on thé motivation and achievement of the child is

an undeniable re=ality,
class. The boundaries between social classes are not solid. The

be reflected in the amount of within group variability of attitudes and

values.  If the boundary dividing the upper-lower from the lower-middle

class is more easily crossed than that between the upper-middle and

the lower-upper class, one would expect greater variability in the -ipper- .

degree to which they contain the people above and below them seems to
} lower class as opposed to the upper-middle class as far as attitudes and

| ' values are concerned. The relatively large number oprwardl&'mobile

F aspirants in the upper-lower class (products of the "easy boundéry")

£ will adopt middle cléss values in keeping with what they hope will be

E ‘ their . future status in life. Those who do not have the job, money,
and opportunities riequired to gain access to the class above them will

probably adhere to their lower class values in an effort to reduce

frustration. The 'hard boundary" separating the upper-middle and the

21
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lower-upper class shonld reduce tie number of aspirants in the former
and thereby result in more homogeneous>attitudes and values in this
particular group. |
) A1l of this is hypothetical and derives its source from the

results of “he Toronto Board of Education's study which showed the
greatest differences in achievement between matched groups in the upper-
lower, lower-middle class area (Palmer, 1966). As well, Katz's (1964)
study reflected intergroup variability in achievement attitudes at about
the same social class level. In dpposition to this, the middle-middle
class studenps were relatively consistent in their attitudes. The
Toronto BGZrd study has socio~economic énd achievement data on a large
population of children over a six year period. The acquisition of
attititudinal data from parents and children (a future proiect)'sﬁould
shed somg‘lightﬁpn both the greuter varinbility of attitudes within some
soéiél.classes and some of its effects on achievement.

The literature presented here supports the idea that the child
learns academic motivation and the independence necessary to achieve on

his own, from his parents, in thé home. This training begins very early,

‘especially in the case of .the middle class. The young child is conditioned

by reinforcements mainly administered by his paredts and the resulting

L3

behaviour may'or may not be conducive to academic achievement. It is
assﬁmed that the child's pattern of responding, the cues or stimuli

to which He responds, and the.quality of the reinforcer for which he
will y%rk are established early in life. Thisuis not to say these things
cannot be changed; however, in the case of schooling, the child beginé

£o suffer very quickly if he cannot'adap&.' Many dropouts in the early

\
grades of high school have experienced repeated fai.ures. The idea

'
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" behind the programs for the bqlturallz;depriyed is to start ﬁhese children
early in learning the skills which will be required fur success in school. a
More than basic skills are needed.’ These children must alsc acquire the i
motivation to learn and an appreciation of the loné termwgoals vhich , i

\

. the school and igciety sets for them.
‘ : - K
Remedial education repres¢nts a problem with widespréad

ramifications. Should thede lower class, so-called "culturally deprived" '

Dt e i BT R i wad e

children be moulded into the existing "achievement" values of the school,

»

or should the school be flexible enough to adapt to and accept the

EaehaR &

different values held by children from different homes and proceed.from

there? This question has to be answered by every educator who deals

R CE LU TP

with the aims of early education. It woﬁld appear that the decision in

" most cases has been in favour »f maintaining the status quo as far as
/ 3

schools are concerned and giving special attention to thejchildren
who deviate from the standardized image. Brickﬁ;ii (1961) 1in di;cus:ing , . é
the dynamics of educational change in New York State .reported that: .
"...despite the number of new programmes |

introduced, most of the accompanying .

changes took place witiin the existing
structural framework of the school."

FEORA ST TRECIE N A

The preschool program directed towars this end (i.e. fitting pupils

to the status quo) appear to have a rather shg'etlived influence on the

R T T N LN

children involved. This would suggest that such a program needs to be ‘ f

continued throughout the elementary grades if its influence is to be

maintained.. In many cases a basic change in the school system would

r be‘required if such a procedure were to. be followed.
The literature reviewed here points out the extent of the
family's influence on the child's achievement behaviour and the far

C AN

reaching effects of sBcial class and reiigion on educational attitudes.

L ‘ , . 23




What are the implications of this research for education in general

and preschool education in particular?
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IV - IMPLICATIONS

I T
| ’ . '
) The first rather evident fact to be pointed out here is that
‘preschool children are not "ﬁr;contaminated" * paw material waiting to be
moulded by the school. They are young human beings who to a greater or

lesser ‘extent have. learned a number of skills for zoping with their home

.« environment. In some cases this learned behaviour transfers easily to

the s chool setting while in others conflict is created. It would appear

that children with differen,t. value systefr{s frc;m the one prevailing in
the school system né?d a. special program ﬁot Just in the preschqc;i years, -
but throughout the elexpentary grades if they are to be suécessful in
- school. Also, it i? q_u‘estidnable as to whether the function of the

v '
)

- school shog.ld be to fostér the  "passive, dependent personality," charace

P

‘teristic of the snccessful middle class student (Spaulding, 1966).

- It might:be ‘well if the relative freedom of the pres’chool year was
extended both in nature and in imporiance throughout the school sy§_t',em.
To quote Bertrand Russell, ) M .

"We are faced with the paradox that education
has become one of the chief obstaclés of
intelligence and freedom of thought."
To answer such objections ‘a school system needs flexibility so that it
is,;\rital, quesiiqning,‘and responsive to change in the vorld outside. -
A number of studies indicate ‘attitudinall variability within

"social Sllasses. This méans that, for the Qur'pos_les of education, classi- - -

fying the differences between .childi'en on the basis of sociai class is

Py LS
inadequate. The criteria for discrimination should be -somewhat finer.

,o

# Used in this context by Slegfrled Engelmann at 0 I.S.E. Conf‘erence
.on Preschool Education.
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"The teacher must learn a good deal about

the pupil's cultural environment and his

culltural motivation if the teacher is to

guide the child's new learning effectively."
«..Davis, 1948, p. 1.

:I‘he task of understanding the child's backgrowid and motiv;cltion
could be facilitated by‘enlarg;ing the scope of the eduéatioﬁal institu-
tion to include active participation by the parents. The present
educational method of treatiﬁg povverty and :ignorar.lce has not been too
successful (Kraft, 1966). As wdell, the child is not a human being in
isolation b1:1t is a product of a certain type of home environment, an
environment in which the contiques to learn. At least one program
has been carﬁ:‘ied out, on a smll scale, with parents of low achievers
and proved a success (Bernardi, 1965). Including parents in the formal
educational process should engender a basic change in not only the
' physical plapt but in the philo§ophy and subject matter of education~
as well.' Any complex chénge in the present system will take time,

One decision which must nowl be made by educators is whether to continue

. modifying the eiisting system or to embark on the thinking and planning
which will evolve a system quite different from the traditional one.

'i“he pressures of vast social and scientific changes 4will in time radically
alter the formal educational system. Meanwhile, society must act on

the pr;obléms ;)f the presént system which often treats the child without

adequate reference to his home and defines very narrow limits within

which an individual must fall to succeed. »
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